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     Mission Statement 

 

         " SUCCESS IS BASED ON A GOOD FOUNDATION"  
 

 

The mission of Drury High School is to promote the academic, 
civic, cultural, personal and social growth of the students.  Our 
common purpose is to enable each student to achieve and 
demonstrate the skills and knowledge essential for the future.  To 
this end, the school strives for each student to become proficient 
in critical thinking, communication, citizenship, creative 
expression, cooperative efforts and independent action. 

 
 

     Summary of Logic 

 
The main theme for the School Improvement Plan (SIP) for the 2009-2010 will focus 
on the North Adams Public School DistrictÕs restructuring of grade levels across the 
district.  With the closing of Conte Middle School, the districtÕs three elementary 
schools will house students in grades K-7, and Drury High School will serve students in 
grades 8-12.   Supporting themes in the SIP for this academic school year for Drury 
High School will continue to build on those from the previous three years.  Ongoing 
areas of focus include, but are not limited to: 
 

1. Student achievement 
2. Student engagement 
3. Parental involvement  
4. Safe and drug-free school 

 
These themes are a continuation of the 2008-2009 SIP.  It is important to note however 
that many of the objectives and progress indicators outlined to achieve the goals 
outlined in the SIP are rooted in data-driven analysis and decision making in respect to 
what course(s) of action will lead to improvements in student achievement, student 
engagement and parental involvement, while at the same time maintaining a safe, 
orderly learning environment at Drury.  To this end, major portions of the SIP have 
been revisited in the months of August, September and October to allow for data from 
the 2008-2009 school year and the Spring 2009 MCAS of DruryÕs current grades eight, 
nine and eleven students to allow for the creation of a cohesive, coordinated SIP taking 
into account DruryÕs new grade level configuration.   
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Drury Restructuring Proposal:  Grades 8-12 

 

Rationale & Overview 
 
In accordance with restructuring in the NAPSD, Drury High School is now a comprehensive 
public high school serving students in grades eight through twelve.  The current ÒacademicÓ 
infrastructure will continue to be implemented with departmentalization in the core academic 
subjects, as well as exploratory arts. All courses will continue to be aligned with the 
Massachusetts Curriculum Frameworks and promote standards-based curriculum and 
instruction.  The proposed grade span will allow for greater curriculum alignment (horizontal 
and vertical), as well as clear articulations for appropriate scope and sequence of what students 
should know and be able to do. 
 
Restructuring affords DHS a valuable opportunity to better serve students in all grade levels.  
Oftentimes, students entering their freshmen year lack firm foundations in content knowledge, 
organizational skills and the social-emotional skills necessary for academic success and overall 
engagement.   For many freshmen, they simply are unable to grasp what it takes to be 
successful in high school and beyond.  Furthermore, students at these age levels often do not 
realize that high school is a stepping stone for both college and career readiness.  To this end, 
many students spend time in grades nine and ten Òcatching upÓ in order to meet Ògrade levelÓ 
expectations. These students must then enroll in remedial level courses to prepare them for 
MCAS, repeat courses they previously failed and/or enroll in courses to prepare them to pass 
the MCAS retest at the grade eleven and twelve levels.  As a result, these students are at-risk to 
drop out, and in turn they are Òlocked outÓ of valuable scheduling opportunities that would best 
prepare them for college readiness and/or expose them to course work in areas of their 
potential careers. 
 
The opportunity that restructuring brings allows for a shift during the first two years of high 
school in grades eight and nine to focus primarily on building strong academic foundations. In 
addition, it gives staff three years to prepare students for the MCAS exams during studentsÕ 
sophomore year.   Finally, students will be exposed to an array of exploratory arts in an effort 
to assist them in making informed decisions about future scheduling options related to their 
career pathways and post-graduate plans. 
 
The first of these two formative years of high school will allow faculty and staff to ÒbuildÓ our 
own learners through greater curriculum alignment, fostering appropriate academic skills and 
by adding a rigorous honors curriculum in the core content areas at the eighth grade level, 
mirroring the nine through twelve honors curriculum currently in place. Grade eight students 
will be enrolled in their own, distinct content courses.  However, students in grade eight who 
are able to place into advanced level courses may do so, and begin to earn credit towards their 
high school diploma.  A primary benefit of placing up is Òcreating spaceÓ via Òcredit 
accelerationÓ in studentÕs junior and senior years.  In these years, eligible students will be able 
to take advantage of dual enrollment opportunities in college classes at both MCLA/BCC 
and/or gain valuable career preparation experience through DruryÕs School-to-Careers 
internship programs. 
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A variety of electives to expose students to exploratory and prospective ÒcareerÓ arts in grade 
eight are currently offered, as well as additional electives reserved only for grades eight and 
nine combined to best serve the needs of emerging adolescents.  Finally, efforts to bring 
students ÒupÓ to grade level will be rolled down to eighth grade students via content specific 
interventions crafted by departments.  Sweeping strategies to increase the academic success for 
all students, as well as specific interventions to move targeted students towards proficiency 
will now take place over a three-year period to prepare for success on the grade ten MCAS, 
versus the previous two-year period.  
 
Students who are not academically prepared to move on to their freshmen year and do not meet 
the pre-requisites to move on to grade nine will be able to remain in grade eight for the 
necessary core subjects in an effort to support their academic readiness. However, they will be 
able to enroll in age appropriate electives specifically designed for grades eight and nine, as 
well as other relevant electives where they may potentially earn credit towards graduation.   
  
Students in grades ten, eleven and twelve will have greater focus on, and increased 
opportunities to complete, the suggested Massachusetts Core Curriculum (see chart below), 
work towards college readiness, and access courses that allow for concentrated exposure to 
their potential careers.  By affording students greater opportunities and  ÒpathwaysÓ to college 
and career readiness, anticipated outcomes will be increased student engagement, increased 
graduation rate and a decline in the overall dropout rate. 
 
 

Massachusetts Core Curriculum 
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Overview of Student Achievement & Adequate Yearly Progress 

 
Up until 2007, Drury High School had been meeting AYP consistently by outperforming the 
statewide CPI performance targets. However, during these several years, there has been no 
significant growth in DruryÕs own CPI. In 2007, the state performance targets caught up to 
DruryÕs current level of performance and for the first time Drury high school failed to make 
AYP in mathematics. While Drury made AYP in both ELA and math for the 2008-2009 school 
year, there has not been Òenough growthÓ in areas of ELA and math to make AYP based on the 
2009 spring test scores. 
 
Based on the performance of Grade 10 students at Drury in 2009, the CPI improvement targets 
for 2010 will be 90.7 in ELA, and 83.8 in mathematics. However, the performance of both the 
8th and 10th grades tested at Drury in 2010 will be used to calculate the 2010 CPI.  When 
considered together, the 2009 baseline for grade 8 and 10 is considerably lower than the 2009 
CPI baseline for grade 10 alone. Hence, Drury will face a very tough challenge in meeting the 
DESEÕs expectation that performance should improve based on what Drury achieved for 10th 
graders alone in 2009. The graphs below show both DruryÕs and ConteÕs ELA CPI for the past 
five years. 
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Grade 8 ELA MCAS 
Consolidated Performance Index
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General analysis of the 2009 ELA MCAS summarized below point to areas for Drury to 
explore further: 
 

¥ Between 2006 and 2008 students in grade 6-8 showed modest improvements in both 
overall reading comprehension and open response. Grades 6 and 7 maintained their 
2008 performance in both areas in 2009, while grade 8 showed a dramatic decline (both 
over the previous grade 8 cohort, and in comparison to their own performance in grade 
7).  In collaboration with district administration, Drury still needs additional analyses to 
determine the contribution of the Read 180 program, and SPED English to this progress 
to best determine next steps to take within the English Department. 

 
¥ Grade 10 students have shown a general trend of improvement over the past 4 years 

(though improvement fell between 2008 and 2009). Additional analysis of the grade 10 
data pinpointed the problem is with the regular education English program (as opposed 
to the SPED English program). Only about half the students who are below proficient 
in Grade 8 are making positive improvement by grade 10. 

 
General trends in respect to the Long Composition Writing portion of the MCAS are found 
below: 
 

¥ Grade 7 has shown a 4-year trend toward improvement in the long composition (with 
some annual fluctuation.) Topic development remains stronger than mechanics.  

 
¥ While Grade 10 made progress between 2006 and 2008, last yearÕs performance 

reversed that trend.  School administration is examining the effect of new teaching 
assignments within the English department and the possible impact of such related to 
curriculum implementation. 
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 MCAS ELA CPI BY GRADE 2006 to 2009
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Even if we consider the Grade 8 2009 performance an anomaly, the CPIÕs for grade 8 in 2008 
were still 5 to 10 points below those of 10th graders at Drury. Because of this discrepancy 
between grade 9 and grade 10 performance, Drury has been put in an almost impossible 
position to make AYP in 2010. 
 
However, the state has just introduced a new model to measure the success of schools in 
promoting student learning. In this model, we compare the rate at which students improve over 
their previous MCAS performance as compared to students across the state with similar MCAS 
histories. We believe that in 2010, for Drury High School, our performance on this measure 
will be a better indication of the success of our educational program than our AYP 
determination.   

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ELA 
2009 CPI 
Baseline 

2010 CPI 
Target 

Grade 10 Only 88.4 90.7 
Grades 8 & 10 83.2 86.5 

   
MATH   

Grade 10 Only 79.8 83.8 
Grades 8 & 10 68.2 74.6 
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In the area of MCAS math, the graphs below represent Drury and ConteÕs MATH CPI for the 
last five years: 
 

Drury Math CPI 2005-09
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Grade 8 Math MCAS 
Consolidated Performance Index
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General analysis of MCAS Math data is summarized below, broken down by grade level: 
 
Grade 7 

!  Grade 7 was very weak across the board 
!  Highest areas of challenges were in Number Sense and Measurement 
!  Geometry and Data analysis were areas of relative strength 

 
Grade 8 

!  Grade 8 was very weak across the board 
!  Absolute weakest areas  (by a significant margin) were: 

   N.4 Scientific Notation (this was also a great weakness in grade 7) 
   N.9 Inverse Relations 
   P. 5 Slope of a Line 

!  Data analysis was an area of relative strength 
 
Grade 10 

!  Measurement was significantly weaker than other areas 
!  Also particularly weak in  
  P.4 Symbolic Manipulations 
  G.5 Triangles 
  D.4 Computing Probabilities 
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In an effort to evaluate the effectiveness of the current scope and sequence of the math 
curriculum, Drury examined the positive and negative gains compared to proficiency of 
students across the state based on DruryÕs course enrollment.  While the number of grade 10 
students in the Geometry CP cohort (4) to examine the impact on student test scores were 
limited,  their performance has Òopened up the conversationÓ to further explore whether or not 
certain math concepts should be Òrolled downÓ to ensure breadth of coverage and more 
complete learning opportunities to best prepare students for a variety of questions on MCAS. 
 
 

2009 Grade 10 MCAS  
Difference from State Proficient by Course  
    
 Algebra I Geo CP  
Number Sense -10 -5  
Patterns, Relations, Algebra -3 -6  
Geometry -20 -3  
Measurement -28 -15  
Statistics & Probability -10 -4  
    

 
 
 
 
 
 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2009 Grade 10 MCAS  
Overall Performance by Course  

     

  Diff. From State Prof.  
Algebra II 29  
Geometry Honors 16  
Geometry CP -6  
Algebra II -12  
Math 2 -18  
Math 1 -32  
Basic Math -34  
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Overview of Drury Student Environment & Student Engagement 

 

Drury High School strives to meet the academic, civic, social and emotional needs of all 
learners.  To this end, multiple support services are available to students and/or their parents in 
an effort to promote student academic achievement, as well overall student engagement and 
success during their high school years.  Such supports include, but are not limited to the 
following: 
 

¥ Guidance Department 
¥ School Adjustment Counselor 
¥ College Access Corps Advisor  
¥ Career Specialist 
¥ Dean of Students (2) 
¥ Peer Mediation 
¥ Student Liaison 
¥ District Truancy Officer 
¥ Student Support Center 
¥ School Nurse (2) 
¥ Special Education Department 
¥ BEST (Instructional Support Team) 
¥ CORE (Student Support Center Team) 
¥ CTP (Community Transition Program:  Off-Campus Alternative Education) 
¥ POP (Positive Options Program:  Off-Campus Alternative Education/Dual 

Enrollment at BCC)  
¥ JRC Access (Juvenile Resource Center through the SheriffÕs Office) 
¥ VHS (Virtual High School On-line courses) 
¥ College Courtesy Program (Dual Enrollment with MCLA) 
¥ Bridge to College Program (Dual Enrollment with BCC) 
¥ STEPS (Summer Transition Educational Program for Success Ð 2008, 2009) 
¥ 21st Century After-School Program (FY09, Summer 2009, FY10) 
 

A blended approach to educating the whole child is a guiding premise at Drury High School.  
School staff works towards framing a healthy, safe, engaging, supportive and challenging 
learning environment.  While all students and/or parents may not access the supports in place, 
they nonetheless exist to benefit overall student achievement and success.   
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Drury Student Environment & Student Engagement 
 

Needs Analysis of At-Risk Incoming Freshmen Ð Making the case for STEPS 
 

North Adams is the smallest, third poorest city in the state of Massachusetts with a population 
of 14,314.  North Adams, home to Drury High School, is a city with a high percentage of low-
income families (45% free or reduced lunch); high unemployment rate (30% over the Self-
Sufficiency Standard) and 8.5% are single parent families. 
 
The high school statistics citing the number of ninth grade students retained for failing to 
complete course requirements over the years are as follows. During the year of 2007-2008, 30 
students repeated their freshman year with 4 repeating for the second time.  For the 2006-2007 
school year, 10 of the 47 students were third year freshmen, 7 of which dropped out of school. 
In 2005-2006, 10 of the 38 repeat freshmen dropped out of school.  As a result of trends 
associated with retention, many students leave school by tenth grade. 
 
Many of the eighth graders who have failed their eighth grade courses are assigned to the ninth 
grade.  For the 2006-2007 school year 8 of the eighth graders were assigned to the ninth grade; 
2005-2006 school year 14 students were assigned to the ninth grade; for the 2007-2008 school 
year 28 students from the middle school were assigned to the ninth grade either never having 
had a full complement of courses, having only a partial day of school or failed three or more 
classes.  The MCAS scores for this grade also show a high number of warnings and needs 
improvements.  Before its closing, the middle school had recently begun the practice of 
retaining a number of students at the eighth and seventh grade levels.  
 
Characteristically, these eighth and ninth grade students show little interest in education, and 
often exhibit behavior problems.  Many have already begun to psychologically drop out in 
spite of the attempts at individualized programming and supports at both the middle and high 
school levels.  Data collected from the ÒMy VoiceÓ Student Aspirations survey completed by 
students at the high school level in May 2007 indicate that 20% of the ninth graders felt they 
have never been recognized for doing something positive at school; 52% felt school was 
boring; 29% are afraid to try if they think they will fail; 14% felt they donÕt fit in the school 
environment and only half of the ninth graders felt that school was a welcoming place. 
 
The district has put many supports in place for students with behavioral issues in order to help 
them achieve.  Student Support Centers (SSC) are now in every school in the district to help 
those students who need a place to go to cool down and process behavior. The SSC is in its 
third year at Drury High School and the program is utilized by students and staff to help 
students refocus, learn to manage their own behaviors and have better daily outcomes.  At the 
start of the 2007-2008 school year the district added a Deputy Sheriff via a grant through the 
Berkshire County SheriffÕs Office.  The Sheriff acts as the districtÕs attendance officer to assist 
with getting students to school in order to improve learning.  To help students who do not 
always understand that their actions have consequences, which can escalate, the district, in 
cooperation with the Berkshire County SheriffÕs Department and the Pittsfield Public Schools, 
has access to a highly structured program in Pittsfield called the Juvenile Resource Center. 
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For the students at risk academically and psychologically for dropping out the district has 
provided academic support through our MCAS initiative programs, our Community Transition 
Program which offers small classes, behavioral supports and academic remediation, our newly 
developed Positive Options Program for the older at risk student who for whatever reason has 
not achieved at the typical high school program and can now attend Berkshire Community 
College receiving credits through credit recovery, or MCAS remediation and the dual 
enrollment program with the community and four year colleges in the area.  The high school 
also offers students work internships and/or experience through our School to Careers program, 
Tech-prep/CVTE (Career Vocational & Technical Education) and career exploration through 
our on-line career program called ÒCareer CruisingÓ.  The district supports service learning and 
has achieved national recognition for the service-learning program developed for students 
district wide.  The district has continued with its implementation of a one on one laptop 
initiative from the middle school with a goal of expanding it to the high school. 
 
All of our programs strive to meet the students at all levels of their socio-emotional and 
academic growth.  Outreach to students at this level is key but it must always go hand in hand 
with academic support under the frameworks of standards-based teaching and learning. As a 
natural extension to the current programs in place, it was felt that it was time to bring these 
supports together to formulate a program that would meet the needs of these struggling learners 
in a Òtransition to high school programÓ.  ÒAt-riskÓ eighth grade students would, through a 
program similar to the transition to college programs at the community college and four year 
state college programs, participate in a program during the summer that would be engaging, 
skill-based and an incentive for success for the coming school year. 
 
During the summer of 2008, the STEPS program (Summer Transition Educational Program for 
Success) was implemented in an effort to connect the dots of the programs currently in place as 
well as offer training for teachers in strategies that will build success in literacy, math and 
technology.   The Collaborative Partnership for Student Success grant allowed for the creation 
and implementation of DruryÕs STEPS program during the summer of 2008, as well as a 
continuation grant for the summer of 2009.  The program targets incoming freshmen and repeat 
freshmen in an effort to acclimate students to Drury, promote a smooth transition to high 
school, continue skills reinforcement in ELA and Math and build a sense of belonging for 
participating students.  Of the 11 students enrolled in the 2008 program,  only 2 students did 
not earn the needed 5 credits to move on to their sophomore year.   
 
During the summer of 2009, 40 students participated in summer ÒstepsÓ programming.  While 
all students were given instruction in the areas of ELA, math and science, 9 students were 
earmarked for  ÒStep Up to High School, Step Up to MCASÓ and received specific, targeted 
instruction and intervention in the area of math.    
 
The academic strengths/weaknesses of each STEPS participant were shared this fall with the 
studentÕs current teachers.  Additional information was shared with teachers regarding 
successful strategies to employ with STEPS students to support each studentÕs social, 
emotional and/or behavior needs.  Drury will continue to track the progress of these 40 
students during the academic year.  End of year data in 2010 will help shed light on the 
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benefits of the STEPS summer programs, and explore what program elements should be 
embedded throughout the regular school year. 
 
While more longitudinal data is needed to evaluate the long-term benefits for those students 
enrolled in the first two summer STEPS programs, initial feedback indicates that for many of 
the students, the program was key in building the necessary foundations and bonds for long-
term high school success. Drury High School was asked by the DESE to present at the Fall 
2008 Alternative Education Conference due to DruryÕs emerging best practices in the area of 
collaboration as a mechanism for promoting student success. 
 
 

Needs Analysis of Low Student Engagement Ð Making the case for 21st Century  
After-School & Summer Programs 

 
The North Adams Public Schools (NAPS) serve children in the three elementary schools, one 
middle school, and one high school. Children in our elementary and middle school primarily 
reside in North Adams, but at the high school level they are joined by children from the hill-
towns of Clarksburg, Florida, and Savoy, and some children from rural towns across the 
Vermont border.  After thirty years of economic decline, our community faces many 
challenges that put our children at risk of academic failure, the most significant among them 
being poverty. According to the 2000 US Census, 23% of families with children under 18 years 
of age are living below the poverty level in North Adams, compared to a statewide rate of 12%.  
Thirty-two percent of students at Drury High School are eligible for free-reduced lunch.  
 
Low levels of adult literacy compound the challenges of poverty in our community. According 
to the 2000 census, 25% of adults over 25 in North Adams lack a high school degree, and 40% 
have only a high school degree (compared to 12% and 27% in Massachusetts). In the absence 
of parents who have demonstrated the importance of education to their children by example, 
the work of the schools is made more difficult. 
  
Both anecdotal observations and data on attendance and academic achievement suggest that for 
a significant number of our students, as they move through middle school and into high school, 
their interest in learning and engagement with school begin to flag, grades drop, behavior 
problems in school increase, and participation in school-day and after school programs wanes.   
This ultimately leads to significant high school drop out, with 26% of our freshman failing to 
complete high school within four years. Drop out is particularly problematic for our low 
income and special needs populations, with 5-year graduation rates of only 63% and 61% 
respectively. This means that with our current system of supports, 40% of our students enter 
adulthood under-prepared for the demands of the 21st Century workplace, often leading them to 
the same lives of poverty that have impacted their parents. 
 
How to reach out to, engage, and retain these students had been a long standing challenge for 
our district, and for Drury High School in particular. We have developed many school day 
practice/programs to try to improve their ability to succeed in school (see list on page 11).  
However, the need to implement innovative programming for the 21st Century beyond 
traditional offerings is growing in urgency.   
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The data suggests a strong need to address poor academic performance, and lack of school 
engagement among a sub-population of Drury students. While current school-day programs 
have made some inroads into these issues, after school time presented as a prime opportunity to 
engage students in their high school experience, as well as maximize learning opportunities. 
  
A review of the available Out of School Time (OST) options for high school students in the 
Spring of 2008 showed that the only OST opportunity that specifically addressed studentsÕ 
academic needs is DruryÕs Summer School.  This fee-based program (which makes it difficult 
for some students to participate) also tends to recreate the classroom environment of the 
regular school year. This does not give students who may learn best with a different 
instructional approach an opportunity to access programs in OST to supplement what they are 
able to accomplish during the school day. 
 
While participation in many other activities, and sports in particular, seem healthy for a school 
of 526 students, a survey of all Drury students (N=495) in spring 2007 found that 29% of 
Drury students participated in NO organized out-of-school time activities.1  When we surveyed 
208 Drury students electronically in the spring of 2008 about the possibility of expanding our 
OST offerings, all but 15 students (7%) expressed an interest in one of more of the program 
suggestions we offered, and/or offered their own suggestion for programs they would like to 
see.2 The gap between the percent of students who currently do not participate (29%) and the 
percent who were not interested in any of the new programs potentially offered through the 21st 
Century Program (7%), suggested that there was an unmet need that the program may meet 
upon school year implementation 2008-2009. 
 
A significant portion of our students have difficulty in successfully completing their 
coursework and accruing credits at a rate that keeps them on track for a four-year, and even 
five-year graduation rate.  As students lag farther and farther behind they increase their risk for 
dropping out. Despite addressing the loss of credit issues though programs such as the Juvenile 
Resource Center, and programs to improve attendance (Truancy Officer) and reduce behavior 
problems that lead to suspensions (SSC), many students fall behind in respect to the necessary 
credits to move on to the next grade level.   
 
Within the current educational framework, the only significant out of school time option for 
students to recover credits is DruryÕs fee-based summer school, which tends to recreate the 
academic atmosphere in which students have struggled during the regular school day and year. 
The only school-day program to offer an alternative type of instructional experience, combined 
with credit recovery options, is the Positive Options Program at Berkshire Community College. 
While this program has demonstrated tremendous results for at-risk students to recoup lost 
credit, avoid dropping out and/or graduating on time, the program can serve only a small 
number of students. Though many students have not accessed the opportunity to recover credit 

                                                
1 This is from the ÒMy VoiceÓ survey that was given to high school students county-wide. 
2 Of the 15 students who indicated that they didnÕt plan to participate, 2 skipped the questions entirely, 2 reported 
that they have an after school job, four indicated that they played sports play and 8 replied, ÒIÕm just not 
interested.Ó 
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via the 21st Century After-School Programs during the 2008-2009 year, numerous students 
accessed the 21st Century Summer Programs for attendance recovery options related to the 
potential of loss of course credit due to high absenteeism.   Now that the program will be in its 
second year, it is anticipated that more students will participate, especially those seeking credit 
and/or attendance recovery. 
 
Many activities were available to students via the 21st Century After-School Programs during 
the 2008-2009 school year.  Opportunities for students improve their academic skills, enhance 
their motivation to learn, and promote their overall readiness to continue their education 
beyond high school were key components of the programming.  In addition, efforts were made  
to blend career readiness, mentoring and use of technology and telecommunications skills 
throughout the programs.   School year programming included, but was not limited to:  Poetry 
Writing, Wii Fitness, Fishing, Scrapbooking, Homework Help, Intramural Basketball, 
Skateboarding, Ghost Hunting, Astronomy, etc.  Summer 2009 programming included two 
week mini-courses such as Drury Cabaret, Rock Climbing, Fitness & Nutrition, Adobe Youth 
Voices/Peer Mentoring. 
 
The capacity to offer students a route to learning using distinctly different instructional 
programs than those Drury currently offers during the school day will need to be revamped 
with the addition of grade eight to the high school level.  In 2008-09, 159 Drury students (33% 
of the student body) participated in 21st Century Community Learning Center enrichment 
programs. On average each participant received 16 hours of enrichment programming over the 
course of the year.  
 
It is a hope that student participation in year two will increase, in an effort to continue to foster 
academic and social success that will improve their overall student engagement in learning and 
lead to better outcomes during the school day.   Continual analysis is needed to assess 
individual student gains (MCAS results, increased attendance, improved academic 
achievement, etc.) as a result of participation in the programs during the 2008-2009 year. 
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School Engagement:  Key Indicators 

 
Several indicators provide useful data in regards to school engagement of individuals and 
cohorts of groups at Drury.  These indicators/rates include, but are not limited to: referrals to 
the Student Support Center (SSC), attendance, suspension, graduation rates, and drop out.   
 

DRURY SCHOOL ENVIRONMENT 

 

Student Support Center 

 
 2007-08 2008-09 

Number of Visits 1111 1197 
Total number of students 
served 

184 223 

Incident based visits 44% 43% 
Non-incident  53% 57% 
Check-in 3% 1% 
Average Length of visit 0:09 0:11 
Total Avg. Time per Student 1:10 1:03 

 
The graph below is shows a summary of students who are Òfrequent fliersÓ in DruryÕs Student 
Support Center. These are students who have visited 10 or more times throughout the year. 
These numbers represent 18% and 14% of all visitors for the center for the respective years. 
 

 
 

Incident Types 

 

 2007-08 2008-09 

Dangerous 0% 0% 
Hurtful 0% 0% 
Disrespectful 9% 5% 
Disruptive 67% 88% 
Refusal 24% 6% 
Physical Mischief 0% 0% 
Time/Space 0% 0% 



 18 

 
The SSC continues to serve as a valuable resource in addressing mild to moderate behavioral 
issues in the classroom.  By tracking student data (especially with repeat visitors), school 
officials are able to make informed recommendations for providing supports, course placement 
and/or educational placement in alternative education programming.   
 

 

Attendance Rates 

 
Attendance remains an area of concern at the high school level.  The table below shows 
attendance rates for the past six school years.   
 

Annual Attendance Rates 
2004-05 95.2% 
2005-06 92.6% 
2006-07 93.1% 
2007-08 92.4% 
2008-09 91.3% 

 

Graduation Rates 

 

Graduation rates at Drury High School from 2005-06 to 2007-08 years are illustrated below. 
The Adjusted Graduation Rate (adjusted for students who were at Drury all 4 years) were 
higher in all years than the overall 4 year rates, indicating greater success in graduating 
students who spend their entire high school careers at Drury. Rates for low-income students are 
considerably lower than overall rates across time. 
 

Graduation Rates

75.2%

73.5%

80.0%

57.1%

56.8%

85.9% 75.7%

85.2%

63.2%

58.3%

57.1%

42.5%

0.0%
10.0%
20.0%
30.0%
40.0%
50.0%
60.0%
70.0%
80.0%
90.0%

100.0%

2005-06 2006-07 2007-08

4 Year Graduation Rates

4 Year Low Income

4 Year Adjusted
Graduation Rates

4 Year Adusted Low
Income

 
 

 
 
 



 19 

Dropout Rates 

 
Dropout rates at Drury have leveled off over the past three years. Data for the 2008-09 school 
year has not yet been released. 
 

Dropout Rates
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It is important to note that a significant percentage of students who are classified as DruryÕs 
drop-outs are not part our schoolÕs original cohort during their freshmen year.  In essence, 
Drury High School often serves as an alternative education option for some local schools in the 
county. The percent of dropouts of students who transferred into and/or Òdropped intoÓ Drury 
before they Òdropped out of high schoolÓ remain an area of concern: 
 

2005-2006  39% 
2006-2007  70% 
2007-2008  44% 
2008-2009  41% 

 
Anecdotal information regarding some students who transfer in from neighboring schools 
suggests students do so as a result of their failure to meet their schoolÕs 
programming/attendance requirements and/or have had disciplinary issues.  As a result, Drury 
High School makes every effort to hold entry meetings with students and families transferring 
in, given their increased risk to drop out to provided as much support as possible during their 
transition to Drury. 
 
 
Respective to the dropout rate, Drury High School has made significant gains in decreasing the 
amount of students repeating their freshmen year.  It is the schoolÕs belief that the combination 
of school supports, interventions and the role of the parent portal worked proactively to make 
great strides in reducing the retention of students during their freshmen year, oftentimes a 
significant predictor of future drop-out. 
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Continued analysis of longitudinal data and the overall impact of school support services and 
personnel is needed to help the school determine what programs and initiatives play a large 
role in reducing retention at the 9th grade level. 
 

 
 
 
2005-06 = 38 Repeat Freshmen 
2006-07 = 47 Repeat Freshmen 
2007-08 = 30 Repeat Freshmen 
2008-09 = 11 Repeat Freshmen 
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Conclusion 

 
 
The Drury High School administration and faculty is committed to providing quality education 
for all students.  In order to do so, Drury seeks to address issues identified by the DESE, 
NEASC, NCLB, MCAS and its own self-assessment.  In order to do this the administration has 
held formal and informal discussions with the ILT, faculty, students and school council.  The 
following needs that make up this plan have been identified through these discussions and are 
as follows: 
 
  The need to constantly upgrade our Math and English test scores 
  The need to provide relevant and substantial Professional Development 
  The need to increase our contact with parents and the community 
  The need to create a safe, academic environment for learning 
  The need to embrace new approaches in educating students in the 21st Century 
 
To improve each of these areas Drury has created a school improvement plan that outlines the 
objectives, key actions and progress indicators.  Given the large amount of new staff to the 
building due to restructuring, many of the objectives and key actions are a continuation of last 
yearÕs school improvement plan. 
  
Drury High School is committed to continually upgrading its curriculum and behavioral 
policies that will provide a quality learning experience for its students. The school 
improvement plan is only one piece of this process.  We realize that the measures mentioned 
above only present a small part of the overall experience of high school and that test scores do 
not provide the entire picture of growth in a student.  We ask that those who want more 
information concerning Drury visit the school and meet with administration and guidance, 
consult the student handbook, and look into our various programs that contribute to the 
education of the whole student.  Drury asks that any negative findings on the school not be met 
with punishment but with an increase in resources to be utilized. This increase in resources 
becomes our responsibility to utilize in a way that will improve student learning. 
 
 
 


